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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Gosforth Academy 

Number of pupils in school  1238 (+767 post16) 

Proportion (%) of pupil premium eligible pupils 254/1238 = 21% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021 – 2024 

Date this statement was published 15th Dec 2021 

Date on which it will be reviewed 15th Sept 2022 

Statement authorised by Preit Chahal (Principal) 

Pupil premium lead Joanne Lowther / Carol Milburn 

Governor / Trustee lead Graeme Vickers 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £226335 

Recovery premium funding allocation this academic year £34510 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£260845 

Before completing this template, you should read the guidance on using pupil 

premium.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

 

https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
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Part A: Pupil premium strategy plan 

Statement of intent 

You may want to include information on: 

 What are your ultimate objectives for your disadvantaged pupils? 

 How does your current pupil premium strategy plan work towards achieving those objectives? 

 What are the key principles of your strategy plan? 

At GA we encourage high expectations and high standards of achievement for all students. We 

aim to offer learning experiences which extend students and promote their personal 

development, regardless of academic, social or cultural background, build self-esteem and 

confidence where necessary  through membership of a caring, secure community and offer 

guidance and counselling to assist students in the planning of their future education and 

careers. 

Our school ethos and values can be found here which extend to all students, including Pupil 

Premium: 

https://www.gosforthacademy.org.uk/about-the-academy/school-ethos-and-values 

The use of the Pupil premium and recovery funding strategy plan will support these aims for 

both disadvantaged students and others. 

The overall objectives of our strategy plan is to: 

 Have a whole school approach where there are high expectations from staff in what 

disadvantaged students can achieve; 

 To raise the progress and attainment of PP students and others to narrow any gaps in 

future external outcomes. This is done through high quality classroom teaching, 

targeted academic support and wider strategies (as per EEF tiered model);  

 To address any current knowledge gaps occurring from lost learning due to previous 

COVID experiences both through classroom practice and also by using targeted 

support through the most appropriate strands of the National Tutoring Programme; 

 To ensure all students have the same access to remote learning and distance learning 

during any subsequent periods of isolation from school; 

 To provide additional pastoral support to our PP and other students  where there is an 

identified need; 

 To increase attendance rates for PP students and identified others; 

 To increase the participation of students in extra curricular activities and therefore 

enhance their cultural capital; 

 To improve life choices and chances by raising aspirations and supporting next steps 

into education, training and employment. 

Our approach is responsive to challenges and individual needs, rooted in assessment 

or individual need, not assumptions about the impact of disadvantage.  

https://www.gosforthacademy.org.uk/about-the-academy/school-ethos-and-values
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Achievement, progress and outcomes in core subjects 

2 Close gaps across all subjects due to school closure and lost learning 

3 Improve resilience and independent learning strategies  

4 Improve provision for social, emotional and mental health issues for identified 
pupils 

5 Improve attendance rates for Disadvantaged students 

6 Expand pastoral interventions for those at risk of exclusion 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Review the percentage of PP students 
studying the EBacc and ensure a 
personalised curriculum for all.   

 

Improve attainment in the core areas and 
EBacc areas at the end of KS4.  

 

The Gap between % of disadvantaged and 
non-disadvantaged students achieving grade 
4+ in English decreases significantly. 

Improve the percentage of disadvantaged 
students studying the full EBacc curriculum 
from an average of 45%. 

 

Decrease in the gap between 
disadvantaged students and other students 
in both P8 scores and in the percentage 
achieving grade 4+ across the EBacc.areas. 

 

 

 

Ensure that all disadvantaged students have 
a positive recovery to lost learning. Gaps in 
knowledge are established and addressed 
through high quality first teaching, 
assessment and intervention. 

 

 

 

 

 

 

 

Majority of disadvantaged students meet or 
exceed their target grades based on KS2 
outcomes and the attainment 8 gap 
decreases. 
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Improved independent learning and self-
regulatory skills among disadvantaged 
students. 

Homework engagement grades of cohort 
improves across all subjects in all year 
groups. 

 

Class observations record high levels of 
engagement of students in lessons. 

 

Head of Year work scrutiny shows improved 
presentation of work in books, and student’s 
articulation of learning improves. 

 

Impact of student passes for self-regulation.  

 

 

To improve pupil well being 

 

CPOMS records show appropriate 
interventions for cases. 

 

Review day statistics regarding students 
feeling happy and safe are high. 

  

Student voice records for those accessing 
services and endorsements/case studies are 
positive.  

 

The proportion of disadvantaged students 
accessing enrichment activities improves 
year on year. 

To raise attendance rates for disadvantaged 
students 

 

 

 

 

 

 

 

 

 

 

Attendance rates for disadvantaged 
students improves from starting points of 
Sept – Oct 21 

Year 2018-19                 PP= 91.69% 

                                       Non PP= 95.75% 

Summer Term 2020-21  PP= 82.88% 

                                       Non PP= 92.31% 

Sept – Oct Half term 21   PP= 82.01% 

                                        Non PP= 91.53% 

 

 

 

To reduce exclusion rates for disadvantaged 
students 

Exclusion rates for disadvantaged students 
is on the decline from these starting points: 

Year 2018-19                 PP= 16.9% 

                                       Non PP= 7.2% 

Summer Term 2020-21  PP= 10% 

                                       Non PP= 1.8% 

Sept – Oct Half term 21   PP=0.4% 

                                        Non PP= 0.5% 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £60,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

CPD Focus of Quality 
First Teaching. 

The quality of teaching and learning within lessons 
remains exceptionally high with the Gosforth ‘Must 
Haves’ forming a key part in lesson planning. 

Lessons are well planned and have stretch and 
challenge to extend all students thinking. The 
progress of disadvantaged student is carefully 
monitored by teachers and leaders and first wave 
intervention is provided in a timely fashion by the 
class teacher whenever necessary. 

(‘great teaching is the most important lever 
schools have to improve outcomes for their 
pupils’-EEF) 

 

Ofqual Research and Analysis-5 reports on 
Learning during the pandemic 

 

What’s working well in remote education-
Daniel Mujis-Ofsted Deputy Director, Research 
& Evaluation 

1,2 

Continued development 
of retrieval practice in 
all students through 
enhanced referencing 
in curriculum plans and 
CPD sessions 

Memory and recall exercises and Retrieval 
practice are fully embedded in all schemes of work 
and aid students knowing more and remembering 
more, which aids their mastery of the curriculum.  

 

(Teaching and Learning toolkit, 2021-High 
impact for very low cost +5 months) 

1,2,3 

An extra lesson 
scheduled for all Y11 
students in English and 
Maths to allow further 
assessment, 
addressing of gaps and 
consolidation of 
knowledge. 

 

 

 

Mastery learning has been used successfully 
across the curriculum but particularly for English, 
Maths and Science. 

 

(Teaching & Learning Toolkit 2021-Extending 
School time has moderate impact for moderate 
cost +3 months impact) 

1,2 
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Improve Literacy in all 
areas by: 

1. Small groups of  
targeted intake 
students in Y9  also 
given enhanced 
curriculum time to 
work literacy skills. 

2. Key words embedded 
into SOW. 

3. Reading lists 
promoted in all 
subjects.  

4. Interventions from the 
library including 
Carnegie Reading 
group, North East 
Teenage book award, 
Manga Group, 6th 
Form Reading group.  

Teaching & Learning toolkit 2021-Reading 
Comprehension Strategies-High impact for low 
cost +5 months 

 

Improving Literacy in Secondary Schools-EEF 

 

In house research through History Department 
in relation to Oracy in conjunction with PhD 
student from Durham University.  

 

 

 

1,2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £80,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading mentoring 
programme run by the 
SSB to support pupils 
who need help to 
comprehend texts and 
vocabulary. 

 

EEF: Reading comprehension 
strategies focus the learners’ 
understanding of written texts. On 
average, reading comprehension 
approaches deliver an additional six 
months’ progress. 

1,2,3 

Y9 small group literacy 
teaching in Y9. 

 

 

See above and below. 1,2,3 

Y10 one to one peer 
mentoring in Maths 

“The average impact of small group 
tuition is 4 months additional 
progress on average, over the 
course of a year” 

 

 

(Teaching and Learning toolkit, 2021) 

1,2,3 

Engage with the Tuition 
Partner element of the 

“The average impact of small group 
tuition is 4 months additional 

1,2,3 
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National tutoring 
programme to provide 
tutoring in Science for 
those that were most 
affected by the 
pandemic lost learning. 
Students from 
disadvantaged 
backgrounds Use 
tuition partners to also 
deliver a bespoke offer 
to other very vulnerable 
students who require 
additional support. 

progress on average, over the 
course of a year” 

 

 

(Teaching and Learning toolkit, 2021) 

Assertive mentor 
allocated to students 
requiring additional 
support with academic 
organisation and 
learning in Y11. 

EEF: While the impact of mentoring 
is low in terms of direct effect on 
academic outcomes… there is some 
evidence that pupils from 
disadvantaged backgrounds can 
benefit from up to two months’ 
additional progress. 

1,2,3 

Use of NTP academic 
mentor in English to 
support the lost learning 
of primarily 
disadvantages learners 
in English. 

“The average impact of small group 
tuition is 4 months additional 
progress on average, over the 
course of a year” 

 

 

(Teaching and Learning toolkit, 2021) 

1,2,3 

Use of school led 
tutoring to provide other 
opportunities for 
bespoke small group 
support such as a 
Saturday school in 
Maths, Easter Schools 
for selected students in 
specific subjects and 
revision groups in other 
subjects. 

 

 

 

“The average impact of small group 
tuition is 4 months additional 
progress on average, over the 
course of a year” 

 

 

(Teaching and Learning toolkit, 2021) 

1,2,3 

Use of Maths HLTA to 
provide small group 
tuition to disadvantages 
students and to support 
individual students 
within lessons. 

 

“The average impact of small group 
tuition is 4 months additional 
progress on average, over the 
course of a year” 

 

 

(Teaching and Learning toolkit, 2021) 

1,2,3 

All  Y11 PP students 
are provided with 
revision guides and 

Research shows spaced practice, 
retrieval practice and concrete 

1,2,3. 
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equipment packs for all 
subjects. 

 

examples are all strategies for effective 
learning.  

https://www.sec-ed.co.uk/best-
practice/revision-and-study-skills-
retrieval-practice/ 

 

EEF also states Homework as being 
high impact (+5 months) for low cost. 

(Teaching and Learning toolkit, 2021) 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £125,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Improving school 
attendance thorough 
Welfare & Attendance 
officer initiatives 

 

(for more detailed info 
see Attendance Policy-
school website for 
Actions and strategies 
to improve attendance) 

“The average impact of behaviour 
interventions is four months 
progress over the course of a year. 
Evidence suggests that, on average, 
behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease 
in problematic behaviours” 

 

(Teaching and Learning toolkit 2021) 

 

‘Pupils from low-income households 
see a larger negative effect from 
each day of absence’ (Institute of 
Education-UCL) 

5 

Student Wellbeing 
Leader support through 
individual bespoke 
support. 

“The average impact of behaviour 
interventions is four months 
progress over the course of a year. 
Evidence suggests that, on average, 
behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease 
in problematic behaviours” 

 

(Teaching and Learning toolkit 2021) 

4 

School counsellor “Social Emotional Learning 
experiences in education are shown 
to improve SEL skills and are 
therefore likely to support 
disadvantaged pupils to understand 
and engage in healthy relationships 

4 

https://www.sec-ed.co.uk/best-practice/revision-and-study-skills-retrieval-practice/
https://www.sec-ed.co.uk/best-practice/revision-and-study-skills-retrieval-practice/
https://www.sec-ed.co.uk/best-practice/revision-and-study-skills-retrieval-practice/
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with peers and emotional self-
regulation, both of which may 
subsequently increase academic 
attainment” 

 

(Teaching and Learning toolkit 2021) 

Y10 Mental Health Day “Social Emotional Learning 
experiences in education are shown 
to improve SEL skills and are 
therefore likely to support 
disadvantaged pupils to understand 
and engage in healthy relationships 
with peers and emotional self-
regulation, both of which may 
subsequently increase academic 
attainment” 

 

(Teaching and Learning toolkit 2021) 

 

 

4 

Well being support 
through external 
agencies/Alternative 
Provision e.g. Bridges, 
Future Me, 

Newcastle United 
Foundation, Clennell 
Education services, 
CYPS, Kooth, 
Streetwise, PROPS etc. 
This may also come 
through LA Inclusion 
panel referrals.    

“The average impact of behaviour 
interventions is four months 
progress over the course of a year. 
Evidence suggests that, on average, 
behaviour interventions can produce 
moderate improvements in academic 
performance along with a decrease 
in problematic behaviours” 

 

(Teaching and Learning Toolkit 2021) 

4,5 

IAG guidance on 
options process – 
individual careers 
advisor interviews for 
disadvantaged students 

“Some studies have shown that most 
young people already have high 
aspirations, suggesting that much 
underachievement results in not low 
aspiration but from a gap between 
the knowledge, skills, and 
characteristics required to achieve 
them” 

(Teaching and Learning Toolkit, 
2021) 

4, 5 

Contingency fund for 
acute issues e.g. 
bursaries for uniform, 
trips, school transport, 
equipment etc 

 3,4,5 

Strong pastoral 
behaviour systems 
through the PRAISE 
Code.  

The PRAISE Code focuses purely on 
consistency, routine, clarity, high 
expectations and reward that is whole 
school wide. It has opportunities for 
flexibility for the small minority of 

6 
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students who struggle with it. The 
PRAISE Code mirrors the 
recommendations in the report: 

Improving Behaviour in schools 
Guidance report (EEF) 

Various behaviour 
interventions within and 
beyond the PRAISE 
Code e.g NUFC, New 
Leaf work placements, 
key contact scheme for 
SEND, parental 
engagement etc. 

Moderate impact for very low cost- 
social and emotional learning-+ 4 
months. 

(Teaching and Learning Toolkit, 
2021) 

 

6 

 

Total budgeted cost: £265,000 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to partial closures, disadvantaged students were not able to benefit from all of our pupil 

premium funded initiatives and all of the targeted interventions of cohorts previously. However, 

all pupil premium students who required ICT support in terms of internet access or laptops 

were supplied with them during periods of partial closure, and this enabled them to access high 

quality lessons online. Some of the pupil premium and catch up funding was also used to 

support the delivery of high quality online teaching and to provide additional training and 

resources for staff. 

Our internal assessments in 2020-21, suggested some improvements in the performance of 

disadvantaged students in some key areas of the curriculum for our outgoing Y11 students.  

The average A8 of PP student rose to 4.83 in 2021 with best ever percentage of PP students 

achieving grades 5+ and 4+ in English and Maths ( 55% and 70% ). The percentage of 

disadvantaged students achieving the EBacc was 45%, which is significantly higher than in 

2020 and 2019. These results came from a rigorous internal assessment process with integrity 

at it’s heart and every effort will be made to continue to close gaps in these areas and further 

improve these figures on the return to external examinations. 

As with nationally, partial closure was most detrimental to disadvantaged students and at GA 

this appeared to be widest in the lower year groups. We would suggest that TAG process on 

return to school in March 2020 made the Y11 students a key focus, and that subsequently they 

caught up on lost learning more quickly than other year groups. By the end of the academic 

year for other year groups data analysis showed; 

End of Y9 standards – In the core areas the gap between disadvantaged was consistent with 

previous years in Maths but was slightly wider across all subjects.   

End of Y10 standards – Standards attained by the end of Y10 was more variable across 

subjects with by the end of Y10 many subjects showing that attainment was at least where it 

was pre-pandemic at the end of Y10 and in some instances above that. English end of Y10 

exams showed lower attainment than usual and hence it will be a focus for catch up provision 

in 2021-22. The recruitment of an NTP Academic mentor in English to support this will be 

prioritised. 

Our school CPOMS records and surveys indicate that the well being and the mental health of 

our young people was significantly impacted by Covid 19 related issues. We will continue to  

prioritise our support in this area in the plan for next year. 

In a year where partial closures and periods of isolation had an effect on disadvantaged 

students more than others, the target of improving attendance was impacted by external 
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factors. Exclusion rates dropped from 16.9% to 10% with disadvantaged students. Attendance 

and exclusion rates of these disadvantaged students will continue to be a crucial focus for the 

strategy plan of 2021-24. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


